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Curriculum,
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Behaviour is strongly related to mental health

Recommendation 1

Know and understand your pupils and their influences

Recommendation 2

Teach learning behaviours alongside managing misbehaviour

Recommendation 3

Use classroom management strategies to support good
classroom behaviour

Recommendation 4

Use simple approaches as part of your regular routine

Recommendation 5

Use targeted approaches to meet the needs of individuals
in your school

Recommendation 6
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Factors that influence mental health and schools’ role

To be aware

Relationships in school Relationships out of school Home life
Teaching and learning Home life Culture
environment
School organisation Stress levels and coping

skills

Attitudes and self-concept  Behaviour out of school

Cognitive ability
Nutrition

Out of school social
support
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/ Intervention \

What — a manualised curriculum
containing components on: = An improved focus on the child's
perspective and their individual

ﬂﬂ_echanisms of change for Teachers

=  Building positive relationships with needs
students and being a proactive teacher — « A more reflective practice

= Teacher attention, coaching,
encouragement and praise

= Motivating students through
incentives

= Proactive responding

= Improved self-regulation

= An understanding of positive oycles
of reinforcement

= Decreasing inappropriate behaviour
— ignoring and redirecting
— follow through with consequences
= Emotional regulation, social skills and
problem solving training

How —is the intervention delivered

= Experiential learning (observe, discuss,
rehearse, reflect)

= Sessions are timetabled to ensure
adequate time for new practices to be
developed and embedded

= Peersupport

= Collaborative learning

= Expert facilitation and support
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Context \

* Wider government policy, curriculum changes,
government priorities and educational policies

= OFSTED

= School policies and strategies

® School leadership structure

= School culture

+ Social and economic demographic of school

# Teachers level of experience

* Teachers roles within school

=  Flexibility of group leaders to adapt to each group

* Group demographics

+ Group dynamics /

\A sense of validation /

Class

‘T Clear understanding of
expected behaviour

1 Positive environment
T Pro-social behaviour

Short Term Outcomes

Teacher

T Seif-confidence
T Reflective practice

T Wider knowledge and use of
classroom management strategies
4 Emotional regulation

T Proactive reinforcement

T Proactive behaviour management
J- Teacher stress

Shared Outcomes

T Improved teacher-child relationships
T Improved teacher-parent relationships
1 positive school behaviour management
policies and systems

Child

J Disruptive behaviour
1 Happiness in school
T Readiness to learn

1 Pro-social behaviour
1 Emotional regulation
T Child attainment
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Long Term Outcomes

Staff and Schools
“TImproved staff retention
- Reduce absenteeism and ‘I presenteeism
T Improved mental health
Children
“T Improved health and self esteem
-l Reduction in later risky behaviours
“IImproved long term attainment
Society
“Savings in health, social care and criminal justice
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Those with mental health conditions are not a totally
separate group; most are likely to cope well
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Parental SDQ total difficulties score
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Vulnerable groups to consider

Those with pre-existing mental health conditions may have felt better
at home

» Anxiety / depression may reduce attendance

Those with adverse experience

* Infection — may have neuropsychiatric effects and trauma
* Bereavement

* Financial strain

Those with SEND

« ASC will struggle with change
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Useful information

e https://www.minded.orqg.uk/

o https://www.acamh.org/learning/

e https://www.rcpsych.ac.uk/mental-health/parents-and-younqg-people

o https://www.mentallyhealthyschools.orqg.uk/

» https://educationendowmentfoundation.org.uk/tools/quidance-
reports/improving-behaviour-in-schools/

* CYP mental health survey 2017https://digital.nhs.uk/data-and-
Information/areas-of-interest/public-health/national-study-of-health-and-
wellbeing-children-and-young-people
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